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Developed as a resource for family life education, 
this activity guide can be used to lead experiential learning 
situations for intergenerational groups by a counselor, in a course, 
in a family organization like the YMCA, or in the home* The goals of 
this guide are to increase the self-esteem of each person and to 
strengthen the family as a human support system. A short section 
explains values and valuing, and some ground rules are suggested for 
use when conducting activity units. Twenty-three activity units are 
provided, which cover the following topics: achievement, sharing and 
caring, respect, self-awareness, and aids and escapes. The 
objectives, process, aiaterials, and total time needed are given for 
each activity. Materials are included in the booklet and can also be 
found in the home. An explanation is the Photo Story activity for 
which photographs are supplied that cannot be reproduced, however, 
pictures can be clipped from magazines as a replacement. All of the 
activities can be altered easily to meet specific needs. The guide 
concludes with a short section on alcoholism, giving common sayings 
or myths and the actual facts for each one, (ND) 



SD 107 551 

AUTHOR 
TITLE 

INSTITUTION 

SPONS AGENCY 

PUB DATE 
NOTE 

EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 
ABSTRACT 



ERLC 



U.$. DEPARTMENT OF HEALTH. 
EOUCATtON « WELFARE 
NATlONALlHSTtTUTEOF 
EDUCATION 
TM:S DOCUMENT HAS BEEN RcPRO 
OUCED EXACTLY AS RtCElVED PROM 
THE PERSONOR ORCANIZaTICN ORIGIN 

atinG it. points op view or opinions 
stated 00 not necessarily rep^e^ 

SENTOFPiCIAL NATIONAL INSTITUTEOF 
EDUCATION POSITION OH POLICY 



VALUING FAMILIES 



The Youth 
Values Project 
Akron YMCA 



youth NQlues project 

AKRON YMCA*80W. CENTER ST.* AKRON, OHIO 44308*216 -376 -7711 

4 



This box has been developed as a resource for the 
competent facilitator of family life education the 
person who has been trained in leading experiential 
learning situations for intergenerational groups. 
The experienced facilitator will realize the importance 
of creating a supportive environment, of being an 
active - sensitive listener, of knowing when to nudge 
and when to accept. As a box of resources, it is obvious 
that the authors encourage adaptation, modification, 
new and creative uses of the strategies an& processes 
presented. * 

We are trying to say two things at once: 

1) Warning This is not a box of games to be played 

casually. Family life is too important I 

2) Go to it This is a box of ide^s for the family 

life educator who warrfcs to stimulate 
the families with which he/she is 
working to grow in the area of valuing! 

The authors are Char and Jerry Glcishagel. Doris 
and Rollie Larson, Win Colton, Jack Cole and Bob Phipps 
contributed substantially to the effort. 

Read the introduction section for information on 
the assumptions we made and the purpose we hold for use 
of these materials.' Then oee what works for you and your 
groups and let us know about your experience in helping to 
develop Valuing Families. 



Thanks , 
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VALUING FAMILIES 



Int/iodacjtwn 



Family life can be exciting! Your family can be an important 
source of support for your growth and independence. In this box of 
papers and cassettes . . • of Ideas and processes ... of projects 
and exercises ... we take a positive stand toward family life today. 
We assume: 

"^tlicut paAznt6 uxLvvt to 6e ejJ^ecXcue poAZYtU 

^that pzoplz 0^ any ago, can changz, can IcaKn new 6fiitt6, 
can g^u) 

*thtit {^amltioA can JLooAn togeXho/i and tkxt each iamity mmboA 
can be a toacheA and aach can be a IcaAnoA 

*thajt Qxp^cn;tial lojoJiYilng mnkb 

"^that A^tcctcng on vaZaQ/>, ^ceJUng6, and KcZation&kip^ and 
^hoJiLYiQ tho6z Kcilcdtiom aj> hoZpiut to cvcAyonc involved, and 

*that the i^MCA and othoA ^imJbvi onganizatwn^ have an 
^pontaYit Kotz to piay in cAQating cnvAAomcnts ion, gnou)^ 
ion iamitie^ and othzn gnoap^ 
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GOALS There are two key goals to Valuing Families: 



1 . to Increase the self*esteem of each person involved 

2. to strengthen the family as a human support system 



If a family Is Involved in a variety of the activities suggested in this 
box over a period of t1me» we hope for a number of desirable outcomes: 



- Increased positive feelings about self 



- Increased harmony, joy, and love in family relationships 



- Increased mutual respect 



• increased skills on the part of family members in valuing, 
communication, and problem-solving skills 



• Increased" capability of the family to be a vehicle for 
supporting and aiding Its members in their learning and 
growth In diverse areas 



- Increased understanding and appreciation of uniqueness 
and diversity In the family 



- attitudes which reflect increased responsibility toward 
use of alcohol and other drugs 



increased ability to recognize drug use and abuse as a 
human problem 



€^906 



HOW TO USE VALUING FAMILIES Valuing Families is designed as a 

resource for the YMCA. It is: 



- twenty-^four different strategies or exercises for families 
to help develop self-esteem, to practice effective communi- 
cation, and to sharpen decision-making skills 

- five units, each with a special focus — cooperation, respect, 
self-awareness, alcohol, and achievement 

- a collection of program ideas for family nights or other special 
occasions 

- a five-session course for family life for entire families 

- the meat of a family retreat or conference on strengthening 
families 

- a series of sessions for a week of family camp 



You can use Valuing Families in a variety of ways. Start by assessing 
where you are already involved with families and find a way to intro- 
duce a strategy to help people think, reflect, and interact. Schedule 
more family events related to existing YMCA programs with elementary 
school children — clubs, teams, and camps. Offer a family retreat or 
family life course. Take the materials contained in-the Valuing Families 
package and modify them to meet the ne^ds and Interests of your partici- 
pants . 

Valuing .Families is one of two major packages of the YMCA Youth Values 
Project. Youth Values Project was started in 1973 through a grant from 
the National Institute on Alcohol Abuse and Alcoholism (N.I. A. A. A.). 
An underlying assumption of the Youth Values Project is that alcohol 
and drug use and abuse are related to a person's value system, self- 
esteem, and decision-making skills. Valuing Youth is designed for YMCA 
elementary school club and camp leaders. Use of both Valuing Youth and 
Valuing Families by- the same "Y" Is the hope of the Project. Adaptation, 
modification, and any manner of Improvement of strategies and processes 
Is encouraged — feedback on successful and unsuccessful experiences is 



Several family games are being developed to supplement the Valuing Families 
strategies. These will be available from the Youth Values Project, Akron 
YMCA, 80 West Center Street, Akron, Ohio 44308. 



welcomed. 
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WHAT ARE VALUES? Values are^ basic beliefs about what is good or what 
WHAT IS VALUING? ought to be that serve as guidelines to decision- 
making and action. 



There are two types of values: 

- Terminal values ; basic beliefs about what ends in life are 
desirable, i.e., criteria about what goals or outcomes are 
good or ought to be 

• Instrumental values : basic beliefs about what means of 
attaining the ends are most desirable, i.e., criteria about 
what methods, strategies, etc,, are good and should be used 

Valuing is the process of developing values, of becoming conscious of 
them and utilizing them as criteria in making decisions and carrying 
out actions. 

Sources of Values - All of us have values, although we may not have 
thought through what they are or how they influence us. We have acquired 
our values from different sources: 

- Authorities: people and institutions whose wisdom and power 

we accept, e.g., parents, great leaders, philo- 
sophers, legal codes, religious doctrines, etc. 

- Reference groups: groups of people we look up to and identify/ 

with, e.g., teachers, church members, colleagues., 
peers, organizations, etc. 

- Experience: reflections on what we ourselves have gone through 

or have observed as happening to others 

Problems in Behaving as a Value-Guided Person - Although all of us have 
values, there are several things that may prevent us from fully utilizing 
them in making our decisions or carrying out our actions: 

1. Inability to articulate our values to ourselves 

2. Lack of support by our friends, fellow workers, peers, etc., 
for sharing thoughts and feelings about values 

3. Pressures of time - no time to reflect before the necessities 
of acting 

4. Lack of skills for increasing self-awareness, anticipating con- 
sequences, perceiving implications, resolving values conflicts 

5. Few good models of persons who live by value-guided behavior 

6. Cynicism about possibilities of living our values; values not 
seen as real 

7. Valuing inconsistency as a norm; not expecting consistency 
between values and behavior 
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strategies for Working on Values - Probably most of us tend to act first 
and think of reasons and justifications for our actions afterward. 



D ecision > Action > Reflection 

W/utt tat6 my bzhavio^? 
Post-Decision J Why did I bzhavz oa I did? 

Reasoninp / Why am I juu^tilizd hi 

bthci\)inQ that my? 

This illustrates post-decision reasoning. A more useful approach, however, 
is pre-decision reasoning, or reflection before deciding and acting. This 
is illustrated below: 

Reflection > Decision > Action 

What oAz my goaU? Why? 
What attQAYWLtL\)U do I haxjz 
Pre-Decision ) to ackizvz tkm? 
Reasoning ) What lOouZd bz thz con6eqaencc^ 
0(5 Qjoidh atte/tnativz? 
Wkich wouZd fae good ok dzbinablz 

consequences? 
Hom; mtiixL I fenow;? 

An even better approach would be to bring about an interplay between 
reflecting, deciding, and acting, so that the process looks like this: 



Decision 



Reflection 



Action 



In other words, reflection would be used both before deciding and after 
acting - as a way of looking ahead to goals and consequences, and as a 
way of obtaining and using feedback. 

Values Education Approaches - Recently much has been written about values, 
and many materials for values education have been made available. Among 
the many different approaches to values education that appear in these 
writings and materials are: 

- Values inculcation : an attempt to instill particular values in 
the learner, e.g., honesty, love of country, fair play,, critical 
thinking, etc. Focus-: the content of values 

- Values analysis: an attempt to develop skills in the critical 
appraisal of value issues underlying policy decisions, position- 
taking, and actions of others. Focus: analytical skill development 

- Values clarification : an attempt to help persons and groups be- 
come aware of their own values, and their influence on judgments, 
decisions, and behavior. Focus: self-awareness and the process 

of valuing 

- Values commitment and action : an attempt to help persons and 
groups become aware of their own values, learn how to use them in 
making decisions, and how to employ them as guides to behavior. 
Focus: linking values to decisions and actions 

'in^r^Uj 00009 



The last of these four approaches seems closest to the "reflecting - 
deciding - acting - reflecting" sequence discussed above. But what 
would be the role of a person who tries to help others with valuing 
in this manner? The helping person^s role would be that of a facili- 
tator who aids individuals and groups in: 

- understanding their own values 

- perceiving relationships between values and behavior 

- searching for alternative choices and actions 

- anticipating consequences of choices and actions 

- improving skills in implementing decisions, i.e., in moving 
from decisions to actions 

- exploring the thinking of "values experts" 

- experimenting with newly learned skills in valuing 
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GROUND RULES Before turning to the units, take a few minutes to think 
about the following ground rules. The group facilitator 
should Introduce these guidelines before each session and list them on a 
chalkboard or newsprint* 

1. There are No Right or Wrong Answers 

"In talking about things that are very Important to us as Individuals, 
we often will disagree. It*s easy to get Into an argument. Let's 
try to avoid those. Instead, let's try to hear what another person 
Is saying so as to understand his/her point, of view. Let's try to 
forget about right or wrong answers for others . . . rather feel 
that what Is right for me Is what I think, and what Is right for 
you Is what you think." 

2. Avoid Put-Downs 

"Let's try to stay away from cutting remarks. They really Interfere 
with our ability to talk with one another, and often result 1n 
someone's getting hurt or feeling bad." 

3. It's O.K. to P ass 

"I hope you will find the exercises to be interesting, fun, and 
comfortable. If you do not wish to take part at any point, simply 
say "I pass." No one should try to make you reveal private infor- 
mation or answer any question you feel is private. It 1s your 
right and privilege to pass." 

4. Expect Unflnishea Business 

"When we are talking together about things important to us, often 
we will not have enough time to discuss thoroughly everything that 
is in our minds. Sometuiies it is just too involved. As your 
facilitator, I will occasionally need to stop you and move along 
in what we are doing together. Sometimes you will feel frustrated 
when I do this. You may » -At to say to another person: 'We have 
some unfinished business — can we talk about it after the meeting 
or at some other time?'" 

5. You are in Charge of Your Learning 

"You are responsible for yourself and what you wish to learn In 
these sessions. As the leader, I have prepared a number of 
different activities that may be helpful. But I am not responsible 
for how much you learn. You will get out of this session what you 
choose to get. Enjoy it for what is in it for you!" 



ERLC 



Iwr^lLIES 



00011 



THEME: ACHlEmiEHT 
STRATEGY: MATCHBOX 



!• To release Individual creativity • • • to stretch the 
imagination 

2. To give each person an opportunity to hear ideas of others 
in his/her family 

3. To have fun 

4. To introduce competition 



1. Ask each family to sit at a table or in a circle together. 

2. Place a large matchbox (or other common container — milk 
carton, shoe box, etc.) in the center of the family circle. 
Give each person a sheet of paper and a pencil. 

3. Ask each individual to make a list of all the possible uses 
for this matchbox. Anything goes — be as creative as you can. 

4. 'After about 10 minutes, ask each family to share th^iir 
individual lists with each other and to come up with one 
family list of their ten best uses. 

5. Ask each family to share with the total group their ten 
best uses for the matchbox. 

6. Now ask each family to make a long list of totally new uses 
. . . uses they have not heard mentioned by anyone. Set a 
3-minute time limit. 



7. Share these new uses. 

8. Give the families time to talk about the matchbox and 
themselves . . . what they learned from the exercise. 



McutznAjnU: one large matchbox per family, paper, pencils 
Totai tatiti 20-30 minutes 
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THEME: ACHIEl/EMEf/T 

STRATEGY: mmVUAL GUWEV FAHTASV 



1. To give each family member time and "permission" to 
think about his/her own personal and family goals 

2. To utilize the unique freedom of fantasy 

3; To provide time for each person to hear the fantasies 
' of other members of his/her family 

1. Ask group members to close their eyes. Give them two 
minutes to think about the question "What do I want to be?" 

2. Ask them to keep their eyes closed and change the question 

to "What do I want my family to be?" and allow two more minutes. 

3. Ask family members to tai.e turns sharing (only within their 
own family) both of their dreams. 

4. Ask families to discuss '..ays they could utilize their 
resources to make their *Jieams come true. 

5. Leader could suggest that there will be unfinished business 
in this exercise. 



h{at&HMxZi>: none 
Toial tanV' 20 minutes 
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THEME: ACHIEI^BIEMT 
STRATEGY: ' IMTERVIEWS. 



1. To focus on one person at a time, providing him/her with 
the opportunity to share In some depth his/her feelings 
about achievement 

2. To- give each person a chance to ask questions of another 
family member and to listen closely to each member of his/her 
family 



K Ask family units to sit together^ Demonstrate an interview 
and discuss ground rules and purposes of this strategy — 
listening, respect, right to pass, no put-downs, etc. 
(See Introduction.) 

2. Give achievement interview questions (model on reverse side) 
to each family and ask that each family member be given an 
opportunity to be interviewed and to interview another person. 
Children interview parents, parents interview children, always 
in pairs. Other family members listen and observe when they 
are not part of an interview pair. 

3. After everyone has completed the interview, pass out blank 
cards and pencils and ask each person to complete one or 
more of the "I learned" statements. The leader should 
prepare a poster with these unfinished statements on it 

so everyone can see it. 



/ 
/ 



"I l(>aAnzd that I . . . " 
"I ^z-tejoAned that X . . . " 
"I (LacovQAQjd that I . . . " 
"I wciA ^^wipnAMod that I . . . " 
"I notUod that I . . . " 
"I pimped that'J ..." 
"I /lejoUzad that II.." 

4. Ask for any volunteers to share an "I learned" statement 
with the total group. 



HatdAAjoUUi Achievement Interview question sheet (one per family) 
Blank cards and pencils (one per person) 
"I learned" statements poster 

Total timzi 30-40 minutes 
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(Ditto or mimeograph one copy per family) 

ACHIEVEMENT INTERVIEW QUESTIONS 
(Include any questions which might be appropriate to the other person) 

1. Please state your full name. 

2. Describe your favorite room at our house. 

3. What are the most Important things In that room? 

4. What was your most significant accomplishment of the last week? 

5- What was one of the most exciting days of your life? 

6- What collections have you made during your life? 
1 . What 1s your favorite article of clothing? 

8. Are you saving money? What for? 

9- If you could call anyone you wanted on the phone right now, 
who would It be? 

10. If you could help someone else learn something, who would It be 
and what would you help him/her learn? 

IK What 1s one thlng you would like to 'learn to do very well? 

12. Who would you choose to evaluate (decide) how well you did It? 

13. What do you like to have other people say about you? 

14. (for Father) Do you ever have trouble choosing between your work 

and your family? Could you tell us how you make those 
decisions and what your feelings are about the subject? 

(for Mother) Do you have a career that you want to pursue, other 
than what you are doing now? How are you going about 
It? What are your feelings about It? 

(for children) Do you somtstlmes have to make choices between something 
you want to do by yourself and something the family 
wants to do? When or how Is that choice made? How 
do you feel when that happens? 



THEME: AmEVEHEHT 
STRATEGY: TELEGRAhiS 



!• To facilitate the conununlcation of Important messages from 
one member of the family to another and to do it in a 
positive, supporting way. 

2. To give each family member a chance to hear directly from 
each other person 



Hand out a quantity of telegram forms (or 3 x 5 cards) to 
each real family unit. 



2. Ask each person to send one or more telegrams to each member 
of his/her family. Ask them to write the telegrams in two 
ways: 

> (a) "I urge you to ... " and 
(b) "I offer to help you . . . " 

If this is used as a closing exercise, suggest that people 
reflect on all of the activities of the session and make the 
telegram^s message as specific as possible. 



3. Deliver each telegram to the person addressed. 



HateMMtU: telegram forms or 3 x 5 cards (several per person), pencils 
Total turn: 10-15 minutes 
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THEME: SHARIWG AMP CARING 
STRATEGY: WAME TAG 



1 . To get acquainted 

2. To share some data Important to each participant 

3. To begin individual and group thinking about sharing and caring 



1. Ask each person to take a card (3 x 5 or larger). 

2. Ask each person to write in the center of the card the name 
he/she would like to be called during this session, making the 
writing large. (If possible, draw a large name taa on newsprint 
or chalkboard, placing the numbers in the corners.) 



3. 



4. 



Explain that the participants are going to add some information 
about themselves which they can share with one another on a 
one-to-one basis in a few minutes. Remind them that they may 
PASS if they do not wish to share this information. 

- In corner #1, ask the participants to write or draw pictures 
of two things they like to do with their families. 

- In corner #2, ask the participants to write or draw two 
things that they like to do by themselves or with other 
people outside their families. 

- In corner #3, ask the participants to write or draw one 
thing they find easy to share with their families. 

- In corner #4, ask the participants to write one thing 
that they find difficult to share with their families. 

Have the participants put on their name tags and then mill 
around the room without talking, reading others' name tags. 
Ask them to respond to what they read through eye contact, 
a handshake, etc. 



With Family Outside the Family 
NAME 

Easy to Share Hard to Share 
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MattnAjdJUi cards (3 x 5 or larger), pencils, masking tape 
Total timz: 10 minutes minimum 
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THEME: SHARIW6 AMV CARWG 
STRATEGY: VO VOU WEAWf 



1. 
2. 
3. 

1. 

2. 



3. 



4. 



5. 

j 

i 



To help people become aware of their listening skill by 
listening for several meanings and asking clarifying questions 
To share how a person feels about cooperation with another 
member of his/her family 

To provide the good feelings of being heard and understood 



Ask everyone to form pairs within his/her own family, if possible. 

Pick a child for a partner and demonstrate for the total group* 
Your partner will make a very short statement about cooperation 
(what it means to him/her or how he/she feels it works in his/her 
family, etc.) You then ask him/her several questions, each be- 
ginning with the words "Do you mean • . • " and he/she answers 
only "yes" or "no." When you have elicited three "yes" answers, 
reverse roles. 

Now ask the pairs to do it: 

- One person makes a short statement about cooperation. 

- the other person asks "Do you mean . . . ?" until three 
"yes" answers have been elicited. (NOTE: Participants 
tend to respond with more than "yes" or "no" answers, 
which throws off the exercise. Leader should go around 
the room and listen to each pair and, where necessary, 
review the directions.) 

- Reverse roles; do it several times with new statements 
about cooperation. 

After 10 minutes, ask everyone to j:omplete one or more 
"I learned" statements. Write the following starters on 
a piece of newsprint or on a chalkboard: 

"I Zexuimd that I . . . " 
"I ^Q,-ZQjaAn2xl that I . . . " 
"I tixu ^ijJipvUzd that I . . . " 
"I plea62,d that I . . . " 

Ask each family to talk together about the experience and 
share the "I learned" statements in any way they wish. Urge 
them to stay with the topic and not get side-tracked. 

paper, pencils 

20-30 minutes 
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THEME: SHARIW6 AWP CARIWG 
STRATEGY: FAMIli^ SHIELD 



1. To facilitate thinking positively about the strengths of 
each member of the family 

2. To help family members experience giving and receiving 
positive feedback 



!• Give each person a sheet of paper (8 1/2 x 11) and ask him/her 
to draw the outline of a shield: 




2. Ask each person to divide his/her shield Into as many sections 
as there are members of his/her family. 

3, In one section, ask them to draw a picture or symbol of one 
of their own personal strengths, something they like about 
themselves. 



4. In each other section of the shield, ask them to draw a 
picture or symbol of something they especially like about 
each of the other family members. Explain that when they 
have finished there will be one picture in each section of 
the shield. 

5. When the individual shields are complete, ask families to sit 
together and share what they drew for each person. 

6. If time permits, ask families to combine the shields into one 
large family shield, with several strengths represented for 
each person in one section. 



l^latoAMU^s: One sheet of 'paper (8 1/2 x 11) for each person, pencils 
TO'taZ tmt: 15-25 minutes 



THEME: SHAKING AWP CARING 
STRATEGY: VlLBm 



1. To focus attention on a specific cooperation situation 

2. To provide a structure for dealing with this dilemma together 
and, in the process, to practice decision -ma king skills 

1. Form "pretend" families: Two parents, one parent, any form. 

2. Read the following dilerima to the new "pretend" families, 
asking them to adapt it to their situation, 

Vou cuiz iKyinq to plan a ti^o-m^k vacation ioK thU 
6mmQA. Vatho/i ha6 been a44^gned th^ {^lut tA)o «;eefc6 

JuZy OA kU vacation timz^ and MotkoA aj^ in.cc tho6c 
tiuoo iocck4>. The only pKoblm lb loho/ic to go. EvoJiyonc 
ha6 a (Uiicncnt idea. 

3. Tell the families they have five minutes to decide where to 
go on their vacation. At the end of 4 minutes, remind them 
of one more minute to go. 

4. Next, ask eyeryone to close his/her eyes and to think about 

how that agreement was reached: "Hou; do you icct about you/ucli? 
Spend a i^ minatci^ 6haAing thoj^c icctlng^^ with youA *pnctcnd^ 
family.'' ^ 

5. Describe the following situation to the families: 

It i^ nou) tu)o i0cck6 Zatcn, and the gnadc school chUd 
in the iamity ha^ juMt iound out about )/ cjxmp. HeUhe 
ib exciXed about aoing to camp, and kU/hoJi cZub i& 
scheduled to go the second voeek in Juty. HeUhe corner 
home and telU the iaxtiity aZt about camp. Hothen, and 
Father agnce that heUhe can go to camp begone they 
heoA the datcb. When they kexui the datc6, VathoA 
Kmmb^A^ the vacation pZan6 and 6ay6, "But that* 6 
du/L^ng ouA iojniZy vacation." 

6. Ask each family to make a list of all the^^options they 
have at this point. This is brainstorming urge them 

to make a long list, to get the ideas out, not to evaluate 
the ideas at this stage. 



I|:;^LUING 
l&lt^lUES 

0f002O 



7. Next, ask them to discuss the consequences of each option. 

8. Then, have each person make an Individual choice of one of 
the options. 

9. Finally, ask each person to share his/her choice with his/her 
"pretend" family and the reasons for making that choke. 

10. Ask the participants to close their eyes and think about 
these questions: (Ask the questions one at a time, with a 
pause In between) 

"Vid I CCUI& about otheJU in my 'p/ietenrf' family?" 

"VZd otkzu in my 'p^ztznd' {flmity cjolkz about me?" 

"VixL I tUitzn to ^z<iting6?" 

11. Ask them to share their thoughts with their "pretend" family. 



7 



KlcUtnUati: paper, pencils 
Total turns 20-30 mlnuces; 
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THEME: mVECT 

STRATEGY: "TREAT ME" TAGS 



Objzativts: 



1. 
2. 
3. 

1. 
2. 

3. 

4. 



To practice respectful actions 

To help participants get acquainted 

To help participants become aware of positive feelings of 

self-worth they have when giving and receiving respect 



On the front of each participant, pin a name tag with his/her 
name printed on It. 

Pin a 3x5 "Treat Me" tag to the back of each person. This 
tag tells the reader how to treat the individual wearing It 
during this portion of the session. The person wearing the 
tag does not know what It says. (See the reverse for examples) 

Ask the participants to mill about for ten minutes talking with, 
hopefully, at least eight to ten people. As one person greets 
another, he/she 1s to read the tag on the other *s back and 
respond accordingly. 

Group discussion: Ask the participants to remove their 
•*Treat Me" tags and share any feelings they had during the 
get-acquainted period. Possible questions: 

"How (LLd you (Jee£ arfien yoa taoAz t/ioatod uict/i Ae6pec^?" 
"How do you izoJi about you/ueZi Aight now?" 
"P^ you 6omzjom qZ6zU ^TKeat Me' tag that you uiUh 
you couid havz wo^n?" 



"Treat Me" tags (1 for each participant), pins 
: 15 minutes 




"TREAT ME" TAGS 



(One of the following lines for each tag) 

C3 



K 




me 






bejcjcm^ I^m new h^Azl 


2. 




me 




expect 


06 a neio {/Uoj/id. 


3. 




me 






by Jtooiiing at mz 06 m taJtk. 


4. 




me 






by calting me by my Kome. 


5. 




me 


tuttfi 




by shaking my hajfid. 


6« 




me 


CUttfl 




by tUtQjfUng CjOAz^uJUy to me. 


7. 




me 


tuct/i 




by dSfUng me hou) I <5ee£. 


8,: 




me 






by getting me 4ome;tfemg I need A^ght nou). 


9. 




me 


Ml 




faecmt6e I'm mz! 


10. 




me 






06 you {jooiUd you/i bo66 • 


IK 


iKQJlt 


me 


CUttfl 




faecouAe I'm an out6tandLng athlztz. 


12. 




me 




^Z6p^Ct 


bexuuuz I ge;£ veAy high gH/idts. 


13. 




me 






because I'm a kidl 


14. 




me 




KUpOXlt 


because I'm an aduZt. 


15. 




me 




Kupexit 


because I'm a pa/ient. 




THEME: RESPECT 

STRATEGY: SEhaEHCE COMPLETIOM 



1. To help each person define respect for h1m/herself 

2. To help families begin to build a family definition of 
respect 

3* To give each person a chance to think and speak 

^. Pass out a sheet of paper (8.1/2 x 11) and a pencil to 
each person. 

2. Write the beginning of these two sentences on a chalkboard 
or newsprint pad: 

"I jjee£ KUpzct tomAjdU otkeM u;/ien ..." 
"I :Oiink I ^hoiitd fae >^^6pected whzn ..." 

3. Ask each person to complete both of these sentences on 
his/her own paper In his/her own words. Give the partici- 
pants five minutes to do this. 

4. Ask families to get together and share their sentences. and 
talk about respect for 3-5 minutes. 

5. Give each family 5 minutes to reach an agreement on their 
definition of respect: "R^dpect ^ . . . " 

6. Have each family report their definition to the total group 
and write the definition on the chalkboard or newsprint. 



ERIC 



ISatzAAjiU: iper (8 1/2 x 11), pencils, chalkboard or newsprint pad 
tAxno.'. 20-30 minutes 
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THEME: RESPECT 



STRATEGY: FOCUS PERSOW 



1. To talk and to be listened to 

2. To listen when another person is talking 

3. To draw out individual reactions to a definition of respect 

4. To increase feelings of self -worth 



^. Explain that you are going to read a definition of respect 
which the families will then proceed to handle in the 
following ways: 

(a) One person (the focus person) talks about the definition 
for three minutes. 

(b) During this time, the other family members listen- The 
listeners may help the focus person say more about the 
subject by asking an occasional question or making a 
short statement* (The listeners may draw out the focus 
person but not insert their own views. THIS IS NOT A 
GROUP DISCUSSION.) 

(c) Take turns so that each family member has the opportunity 
to talk for three minutes. 



2. If the group has done the previous exercfse, read one of the 
definitions of respect from the sentence completions. Other- 
wise, the leader should prepare 3 or 4 statements (or defini- 
tions) about respect and read one of these statements for 
each focus person. 

3. Ask the families to follow the procedure in a, b, and c. 
Repeat the procedure with a new definition or statement 
for every person. 

4. When all the families have finished, ask everyone to forget 
for a moment the content of the discussion and to focus 
instead on what happened in the communication. Ask the group 
as a whole questions such as: 

"Hotu dUd you jjee£ a'hzn you tutmzd?" 

"Hoio cUd you ^ee£ tufien you iJOoAt lUtunnd toV^ 

'*Hou) did you ^ee£ d/uwJing out tho. ^pejdkeA /icuthoA than dX>sca^6ing 



h\(UQAioitb: none 



TotaL tarn: 20 minutes 
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THEME: RESPECT 
STRATEGY: FAMILY BUVGET 



V. 
2. 
3. 



To practice vespect for every person In the family 
To practice family decision -ma king 
To Increase feelings of self-worth 



1. Explain that your family has just found ouc that there will 
be $50 more Income every month. Pass out one budget chart 
to each family (model on reverse side). 

2. Ask each family member Individually to look at the chart and 
mark his/her preference where he/she would add the $50 (suggest 
that dividing the money Is acceptable). 

3. Ask the family members to share with each other their personal 
choices and then, as a family, to discuss the question "What 
difference would it make if the $50 were added to food expendi- 
tures, clothing expenditures, etc.?" 

4. Ask the families to reach a decision. Encourage them to con- 
sider the needs and ideas of each person. 

5. Process as a family: 



"C(/eA.e youA Zdeju hzoAd?" 

"Vid othcM fiuJUiy' tUtmV 

"How coutd you havz tUtzmd bztteA?" 



Budget charts and pencils (one per family) 



Total tirnz: 10-15 minutes 
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BUDGET CHART 
$50 Additional Income 



Name 



Name 



Name 



Name 



FOOD 



CLOTHING 



HOUSING 



EDUCATION 



SAVINGS 



RECREATION 



ALLOWANCES 



FURNITURE 



OTHER 



ERIC 
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THEME: HfSPKT 



STRATEGY: SHK^hlGTHS 



1. To practice making positive statements about each other 

2. To Increase feelings of self-worth ^ 



1. Explain that this strategy Is to take place within families 
Independently. 

2. Ask one member of each family to introduce each of the 
other members in his/her family In terms of the strengths 
of that person — one thing he/she can do well or one thing 
he/she likes about the other. Ask the person with the 
longest hair In each family to start. 

Example : Johnny says, ^^Tki^Aj^ iAom. Sfie'-6 a QKoxit cook 
and a hoZpoJi wtfien I QQJt Iwto i/ioabZz. TkU 
my 6l&teA Siislz. a good 6tudznt and play6 

tkz piano voM. Tku ^ Pad ... " unti 1 Johnny 
has talked about each family member. 

Leader: After giving the participants the above example, 
you might want to say the following to the group: 

"T/ic6 excAc^e l6 not djuy. VoAhap^ you mJUi izoX 
tiko, laughing on, making a pat-dam to anothoA iomZy 
mmboA. L^^6 t/iy to do It In a po6ltlvz my." 

3. Take turns until all family members have had the opportunity 
to Introduce every other member of the family to the family. 



hlOTE: Explain that family members are not to respond when they 
are being Introduced except to say "Thank you." 
Avoid "Yes, but . . . "'s. 



MatoAlatb: none 

Total tarn: 15-20 minutes 
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THEME: SELF-AWARENESS 
STRATEGY: NAME TAG 



1. To help all participants get acquainted 

2. To help each participant practice self -awareness 

3. To provide an opportunity for each person to share some of his/her 
values with others and to learn something about others' values 

1. Give a card (3 x 5 or larger) to each person. 

2. Ask each participant to put his/her name In the center. 
(If possible, draw a large name tag on newsprint or chalk- 
board with the numbers In the corners of the tag.) Add: 

- In corner #1, answer the question: 

"What one thing do you enjoy doing with your family?" 

- In corner #2, answer the question: 

"In your dreams, what superstar would you like to be?" 

- In corner #3, answer the question: 

.Adults - "What was your favorite game when you were 

10 years old?" 
Children - "What Is your favorite game now?" 

T In corner #4, answer the question: 
"How do you feel right now?" by using a weather report — 
sunny, cloudy,' hot, cool, stormy, etc. 



1 


Family 


Superstar 


2 






NAME 




3 


Game 


Weather 


4 



3. Tape on the name tags. Remind them that they may PASS 
If they do not wish to share this Information. 

4. Ask everyone to get up and mill around the room reading 
each other's name tags> looking at each other, perhaps 
even shaking hands, but no talking. 



hiatc/Ual^: cards (3 x 5 or larger), pencils, tape (newsprint or 
chalkboard. If possible) 



Tofal tone: 12-15 minutes 



THEME: SELF-AWAREWESS 
STRATEGY: EITHER-OR 

1. To focus attention on choosing between two things 

2. To provide ah opportunity for people to see the choices 
others make and to share reasons why they make the choices 
they do 



K Explain that you will ask a question, such as "How many of 

you are more like either o r pointing to opposite 

ends of the room for each choice, and that, without talking, 
everyone will choose and move to one end of the room or the 
other. 

2. Ask: 

(a) Hoio many you oAe mo/te tik^ QjJkoJi a tlon ofi an ^^phant? 
(fa) Hoio many ol you oAz moKo. llkt (uikoji a pKo aiktztt oh. a 
6pohJji \an*! 

3. Ask the participants to find someone nearby them to share for 
thirty seconds the reasons why they made the choice they did. . 

4. Ask: 

[a] How; many o^ you tvoutd (J-oid ^ mo/te diHicalt to to^o. 

ect/ieA yoixK 6iqht oK you/i hzoAA^ng? 
(fa) How many 0(J you would {^^nd It oxulvi (utkoA to 6oZv^ a 

pKobZm in you/i head o/t to mafee lomzthlng mth you/i hand^? 

5. Repeat Step #3. 

6. Ask: 

(a) How; many {^q.qZ aX lb mo/te mpon^nt that pzoptz feeep th^AJi 

hoAA nejcut oh. ko^o^p thoMi {joolght dom? 
(fa) How; many io^oZ it aj^ mo/te {^un qaXIiqa to d/ic^^ up lo>i 

6pQ£MiZ panJx2^ on, to pat on outdoor 6pont^ ctotko^? 

7. Repeat Step i3. 

8. Group process: "W/iot did you lojoKn iKom tha Q.xpMlzncQ.?" 



MateAAxUUi none 

Total timti 10-15 minutes 
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THEME: SELF-AWARENESS 

STRATEGY: TEN THIUGS I LIKE TO VP 



1. 
2. 
3. 

1. 

2. 



3. 
4. 

5. 



To help people think about what they like to do 
To help people share their thoughts with their families 
To help people think about whether or not they are spending 
time at what they really enjoy doing 



As you pass out a sheet of paper (8 1/2 x 11) to each person, 
ask each participant to list ten things he/she likes to do. 

When all have finished, ask the participants to put three 
columns labeled A, B, and C down the right side of the page 
and fill in as follows: 

A Put a dollar sign ($) by any item which costs more than 

$2 to do, each time you do it. 
B — Put a check (%/) if you did it at least one time in the 

last month. 

C — Put an "x" by any item which one or both of your 
^ parents might have had on their lists. 

Ask participants to share and discuss their lists with 
their own families. 

Ask participants to add to their own lists two more things 
they would like to learn to do someday and then share those 
items with their families. 

Group discussion: 

"What did you ZnoAn about lohat ijou tiko. to do?" 

"Hot^ much tbn^ do you 6ptnd doing i^at you KOJxZZy oyijoy doing?" 



paper (8 1/2 x 11), pencils 
: 15 minutes 
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THEME: SELF-AWARENESS 
STRATEGY: STATUE 



1. To help people get 1n touch with the relationship between 
their feelings and their body 

2. To create an Initial awareness of how body postures communi- 
cate 



1. Ask everyone to pair off (or form trios where. necessary) 
with someone In his/her own real family. 

2. Demonstrate sculpting for the total group: one person Is 
"Michelangelo,** the other Is "a lump of clay" ~ a feeling 
Is stated by the leader, and "Michelangelo" molds the "clay" 
Into an expression of that feeling. To demonstrate "Fear," 
for example, the leader molds a volunteer Into an expression 
of fear using head, arms, legs, posture, etc. 

3. Give the following feelings to ba sculpted, one at a time, 
^ allowing one to two minutes for everyone to try each one: 

"ancoo^cioutted" 

4. Next, ask the families to form group statues. Allowing two 
minutes per scene, have the families create the following: 

"a 4ad iamJbj'' 
"a happy ^amiZy" 

5. Ask each family to talk about-.the whole process; 

''What did you izoJL tiktV 

''What did you lojoJin about youuoZi?" 

"What did you lojoJin about (johat^6 Ajmpo^itant to you?'* 



Mato/UaZ^: none 
Total torn: 30 minutes 
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THEME: SELF-AWARENESS 
STRATEGY: CAMERA 



1. To help each person sharpen his/her "visual awareness" skills 

2. To become more aware of the physical appearance of others 
and to get feedback on how others see you 

1. Ask the participants to form pairs with someone not in their 
real family. Have them sit face-to-face within three feet of 
each other. 

2. Ask each person to pretend he/she is a camera about to photo- 
graph the person in front of him/her. 

3. Each person is to look at his/her partner for one minute, 
look each other over without talking. 

4. Ask all participants to close their eyes and think about 
what they saw: to describe the person — "process" the 
film by describing the person in their mind's picture. 

5. Eyes still closed, taking turns with the partner, have each 
partner tell the other what he/she saw . . . what he/she 
liked about what he/she saw. 

6. Ask the pairs to talk about the following questions (eyes open): 

'^W/iot did you ZmA.n about you/uoZ^?" 
"W/iot did you Zejo/in about thz othoA poMon?" 
"f^lhat do you vaZao. in youJi om Zook6?" 
"Wfiot do you vaZa^ in hoijo othoA people Zook?" 



l\at2AAjoiLbi none 

TctaJL tarn: 5-10 minutes 
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THEME: AIVS m ESCAPES 
STRATEGY: FEATURE STOR/ 



1. To provide an activity In which the children have a 
leadership role 

2. To help people get quickly Into the topic of alcohol 
and drugs 

3. To help adults talk about alcohol and drugs to children 



1. Ask all the parents to sit around the outside edge of the 
room and the children together In one corner or In another 
room. 

2. Explain the ground rules very carefully to the adults . . . 
especially that It's OK to pass (no right or wrong answers, 
no put-downs, unfinished business). 

3. Pair the children and give each child an Interview card 
(model on reverse side]. The cards are Interview formats 
, . . questions for the children to ask the adults. 

4. If possible, take the children outside the room to read 
through the Interview questions with them. Ask the children 
to approach four different adults - one adult at a time - and 
interview them by asking the questions on the card. The 
children are newspaper reporters doing a story on attitudes 
towards alcohol and drugs. 

5. When everyone has finished, suggest that the children 
share what they learned from the experience with the 
total group. Suggest that at home they also share 
Impressions about what they learned from the experience. 



McutQAlaU: interview cards (3x5) 
Total tanax 15 minutes 



(One card for each child) 



INTERVIEW CARD 



1. Do you personally feel that 
there 1s a drug problem In 
our community? (If so ... 
what's the problem? ... whose 
problem Is it? ... etc.) 



2. Alcohol Is the number one drug 
affecting nine million Ameri- 
cans. Describe the difference 
• between the alcohol problem 
and the drug problem In your 
view. 



3. How do you feel these problems 
should be corrected? (Educa- 
tion, law enforcement, pushers, 
parents, etc.???) 
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THEME: AIPS AWP ESCAPES 
STRATEGY: PHOTO STOW 

« 

1, To encourage individuals to use fantasy to bring out 
their thoughts and feelings 

2, To stimulate creativity 

3, To share and exchange images of family life 



Give each family a set of photographs (6 sets included)- 
Ask each family member, starting with the one with the 
longest hair (or any other easy way to start) to select 
three or more of the photographs from the set and tell a 
story. A time limit should be set for each person (sug- 
gested time limit: four minutes). 



2. Ask family members to listen carefully to each story^ askinc 
questions that help the storyteller tell the story he/she 
wants to tell, 

3, After all members of the family have told their stories, 
suggest that the family discuss any Issues raised by the 
stories told, 

*HOTE: If more than six family units are participating, you will 
have to divide the photographs equally among the families. 
There are sixty photographs provided — redistribute to 
meet your needs. Our experience is that any subset can 
be used effectively In this strategy, 
(photographs are not reproducible and, therefore, not 
included with this copy from ERIC, Pictures clipped from 
magazines can be used easily for this exercise,) 



Mat^AidU: One set of photographs for each family 
Total tana: 20-30 minutes 
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THEME: AIPS AWP ESCAPES 



STRATEGY: hWTimms 



ObjexitiveM 
1. 



To examine opinions about commonly given motivations for 
use of alcohol and drugs 

To share Ideas of alternative behaviors related to each 
motivation 



1. 



2. 



3. 



Place all the adults In a circle with their backs to the 
center, as shown In A. Place the children In a larger 
circle facing the sdults, forming pairs of one adult with 
one child, as shown In B. Pair those left over. 



B 



P 

o a 

0 

Announce one comnonly given motivation for the use of 
alcohol and drugs from the following list: 



— • to izoZ good, coltbmt^ 
— • faecaoAe otJtQX6 do aX, pecA p/te44u/Le 
"-to ^cape, ta/in tht mnZd 
""to txpand my mind, cu/Uo6Zty 

Then ask each pair to discuss two questions: 

"What do you think o^ that motcvatxon oA a Koxx^on ioK iua^yiq 

alcohol OK dAUQ6?" 

"What do you do to accomptUh the 6mc goal?" 

Ask the inner circle (adults) to remain seated. Ask the 
outside circle to move one person to the right. Give a new 
motivation from the list above and repeat the two discussion 
questions. Allow two or three minutes for each motivation 
discussion. Continue the* exercise until the outer circle 
has moved at least four times. 



HatQAiat!>i none 

Total tybmi 15-20 minutes 
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THEME: AlPS AWP ESCAPES 
STRATEGY: AVVERTJSJm COmHV 



1. To expand thinking about responsible drinking 

2. To encourage family cooperation and decision-making 



1, Give each family one large poster board, 

2, Provide a table with old magazines, crayons, scissors, paste, 

3, Ask each family to prepare a billboard as If they were an 
advertising company. The theme Is " responsible drinking ," 
Ask each family to do the billboard for a different client. 

For example: 1 for a wine company 
1 for a beer company 
1 for a whiskey company 
1 for Alcoholics Anonymous 
1 for the National Institute on Alcohol Abuse 
and Alcoholism 

4, After all have finished, tape the "billboards" to the wall 
and have the participants walk around and look at the variety. 
Ask the participants to see if they can interpret the posters 
of others. Share with one another some additional thoughts 
that might have been missed, 

5, Total group: "Sto^e any iaztuiQ^ you had i^tulo. doing tkU 
exe/tcxAe, ^hat Hndt oi dacAMion^ did you havz io mkt (U> 
you toa^feed?" 

6, On the following page is a list of myths and realities related 
to alcohol. You can make this available to people as a resource 
for their billboard or duplicate it and distribute it at the 
end of the exercise for further discussion at home. 



Mo^e/uoti: tables, crayons, paper, 'magazines, scissors, tape, paste, 
1 poster board for each family 

Total timt: 20-30 minutes 
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THEME: AWS AND ESCAPES 



STRATEGY: FAMILi^ POLKV ON ALCOHOL 



ObjzcXjbjQM 

1. To help families become more aware of the often unexplairjcl 
policy they have concerning the use and abuse of alcohol. 

2. To provide a structure for consideration of a fuller family 
policy on alcohol . 

3. To encourage open discussion of alcohol use and abuse In the 
home and by the family. 

1. Reproduce the six questions listed on the back of this page 
for each family or list them on a chalkboard or newsprint 
and provide paper and pencils. 

2. Ask families to discuss how they feel about each area and if 
they agree, write down the policy on which they are operating. 

3. This strategy may only be started in a group setting ... you 
will want to encourage them to finish it at home. 

4. Remember that there Is no right or wrong policy ... but an 
"unshared" and "undiscussed" policy Is^most often an "unfollowed" 
policy. 



hlcUe/UaJU: paper and pencils, list of questions 
Total tJmm a 20 to 30 minute discussion and "homework" 



Family Policy on Alcohol 



1. When and why will alcohol* be used in your home and by members of 
your family elsewhere? 



2. When and why will alcohol not be used in your home and by members 
of your family elsewhere? 



3, Where will alcohol be kept In your home? 



4. How will the non-user be treated in your home? 



5. How will the alcohol abuser be treated in your home? 



6, How will children in your family learn about alcohol? 



*"Alcohor refers to beer» wine, cocktails, etc. 




^^foliiloKz, Fantasy, Humbug, and Hogi^h"* 



Why bother to debunk a bunch of harmless iriyths about 
drinking? Because they're not so harmless. We have 
nine million alcoholic Americans, It has become a 
national plague, ^st in some other societies, where 
they don't share our misconceptions about drinking, 
alcoholism is rare. 



Ho6t 6fiid Kovo bum cui^ altohotit. 

No. Less than half the derelicts 
on skid row have drinking problems. 



Iko^t oZdohgtLoM a/iz 6lUd Kcio buni6. 

Only 3% to 5% are. Most alcoholic 
people are married, employed, regular 
people. 



Voii^Kt not oZcohotLc £in£e44 you 
dKink a pint a day. 

There is no simple rule of thumb. 
How much one drinks may be far less 
important than when he drinks, how 
he drinks, and why he drinks. 



Vzoplz get dmnk . . . on. link . . . 
{^Kom 4tactcfitng d/Unfu. 

That doesn't dp it. What causes 
an adverse reaction is how much one 
drinks and when and why. 



Va gotta hand tt to Joe.. He can KojoZZy hold ka> tiquon. 

Don't envy Joe. Often the guy who can hold so much is developing a 
"tolerance," which is a polite word for need. 



W6 only faecA. 

Sure. Just like it's only bourbon, 
vodka, or gin. One beer or one 
glass of wine is about equal to 
one average "highball." The effect 
may be a little slower, but you'll 
get just as drunk on beer or wine 
as on "hard" liquor. 



G^ue him black c^U^c. Tliat^ll 
4iobQA him up. 

Sure» in about five hours. Cold 
showers don't work either. Only 
time can get the alcohol out of 
the system^ as the liver meta- 
bolizes the alcohol. There's 
no way to hurry it. 



*Taken from an excellent pamphlet of the U.S. Jaycees "Operation THRESHOLD." 



A good ho6t novoA lojtb a gu^6t'4> gla66 goX mpty. 



There's nothing hospitable about pushing alcohol or any other drug* 
A good host doesn't want his guests to get drunk or sick. He wants 
them to have a' good time . . . and remember It the next day. 



People o/ie i^zndJLLoA to/ien thzy^Kz d/iank. 

Maybe. But theyVe also more hostile, more dangerous, more criminal, 
more homicidal, and more suicidal. Half of all murders are alcohol- 
related. And one third of all suicides. 



McohoZ ^ a 6tmuZaYVt. 

It's about as good a stimulant as 
ether. Alcohol acts as a depressant 
on the central nervous system. 



WfiO/C a manl StUZ on kU inoX 

When we stop thinking It's manly 
to drink too much, we have begun 
to grow up. It's no more manly to 
over-drink than It Is to over-eat. 



Vnlnklng lb a 6e.xiiaZ itmaZaYVt. 

The more you drink, the less 
your sexual capacity. Alcohol 
may stimulate Interest In sex, 
but It Interferes with the- 
ability to perform. 



\fQAJij im women become aZcokotic^. 

The ratio is about 3 men to 1 woman. 
That means 3 million American women 
are alcoholic. 



1(5 th^ poAznts don^t d/Unk, tho. ckiZdAon won^t d/Unk. 

Sometimes. But the highest Incidence of alcoholism occurs among offspring 
of parents who are either teetotalers ... or alcoholics. Perhaps the 
"extremism" of the parents' attitudes is an Important factor. 



Todciy^6 kld6 don^t d/Unk. 

Sorry, but the generation gap Is 
greatly exaggerated. The kids' 
favorite drug Is the same as 
their parents' favorite: alcohol. 
And drinking problems are rising 
among the young. 



Vou/i kid& mZl ImAn i^hat yon 
tttZ thorn about d/UnlUng, 

Maybe. But your kids will learn 
what you show them about drinking. 
If you drink heavily; if you get 
drunk; the chances are your kids 
will follow the same example. 



fmm — — 



